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Abstract. Ukrainian society is currently undergoing deep transformations and significant socio-economic and
political changes, driven by globalisation, economic instability, war, and migration processes. For the teaching
community - predominantly composed of women who combine multiple social roles (professional, family-related,
and civic-communicative) - constructive adaptation to new global realities has become an inevitable challenge. The
aim of this article was to present the results of an empirical study and identify the patterns of influence of female
teachers’ psychological health on their socio-psychological adaptation to global changes. The study applied a
combination of methods, including surveys, psychodiagnostic testing, and empirical data analysis using percentage
distribution and correlation analysis. The findings indicated that 22.0% of female teachers are well adapted to
current conditions, 26.4% showed above-average adaptation, while 24.5% experienced partial maladaptation,
and 27.5% demonstrated marked socio-psychological maladaptation and required psychological support.
Based on correlation analysis, it was concluded that psychological health determines the constructiveness of the
personality’s adaptation process to new circumstances. Statistical analysis revealed a psychological regularity:
the better the psychological health of a female teacher, the more capable she is of adapting to change. Conversely,
the more neurotic, depressive, pessimistic, aggressive, or rigid the teacher is, the lower her adaptive capacity. The
data confirmed that the psychological foundation for activating a teacher’s adaptive abilities lies in the integration
of spiritual and moral qualities with volitional traits, cognitive flexibility, and vitality. The study supported the
conclusion that psychological health defines a female teacher’s capacity for constructive self-realisation and socio-
psychological adaptation
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Introduction

The teaching profession demands a high level of crisis conditions such as war, where educators bear re-
self-regulation and adaptive capacity, especially under sponsibility not only for themselves but also for their
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students. Teachers constantly operate within a social
environment and exert a subconscious influence on
the psychological well-being of pupils and students.
The educational sector in Ukraine is predominantly
represented by women, who, amidst air raid alerts, are
expected to accompany children to shelters, deliver
online lessons, provide emotional support, and offer
appropriate explanations of ongoing events. The chal-
lenge of adapting to global transformations becomes
particularly acute for female educators, who frequently
combine multiple social roles - professional, familial,
pedagogical, and civic-communicative. The intersec-
tion of these roles often leads to the emergence of the
so-called “double burden” phenomenon, which signif-
icantly complicates psychological harmonisation and
increases the risk of crisis states. In this context, the
adaptation of female educators is conceptualised as a
dynamic process encompassing psychological, socio-
cultural, and spiritual dimensions.

Several key problem areas are identified in the
scholarly discourse. One of them is the double bur-
den - defined as the necessity to function effectively
in both professional and domestic domains. The high
level of responsibility associated with managing family
well-being alongside the quality organisation and im-
plementation of the educational process contributes
to chronic psychological fatigue and increased anxiety
(Kostruba & Kostruba, 2024). Another aspect involves
forced migration and wartime trauma, which create a
psychological imbalance due to the loss of social ties,
disruption of familiar environments, and the need to in-
tegrate into new communities. The war has generated
unprecedented challenges to psychological adaptation.
Research conducted by V. Pundiev & K. Volska (2024)
showed that women are faced with multiple psycholog-
ical traumas and material instability. However, their re-
silience is supported by reference groups, non-govern-
mental organisations, and psychological interventions.

It is also crucial to highlight the impact of digitali-
sation - emergence of new forms of employment and
remote interaction, which, on the one hand, broaden
opportunities for self-realisation, yet on the other, con-
tribute to information overload and professional burn-
out. According to M. Dvornyk & M. Sliusarevskyi (2025),
digital technologies exert an ambivalent influence: they
enable flexible learning and professional development,
yet blur boundaries between work and private life, thus
intensifying the risk of burnout among female teachers.
Inlightofthe above, the central research question arises:
how can female educators constructively adapt to glob-
al changes while preserving their psychological health,
personal identity, and capacity for self-realisation?

Socio-psychological adaptation has been widely ex-
plored in academic literature and is characterised by a
set of specific features determined by the nature of the
teaching profession. For instance, D. Astanova (2022)
conceptualised psychological adaptation in teachers as

the capacity to adjust constructively to educational pro-
cesses and to perform leadership functions. The schol-
ar emphasised that the development of teachers’ adap-
tive capacities is primarily determined by their sense of
responsibility. Subaidah & A. Rizquha (2023) identified
self-awareness and social abilities as core psychological
mechanisms in developing a teacher’s adaptive poten-
tial. Through self-awareness, individuals gain access to
a holistic understanding of the new environment they
must adjust to, while social skills - such as commu-
nicativeness and sociability - enhance their capacity
for integration into unfamiliar social contexts. Other
researchers have noted that educators adapt to inno-
vations through active self-directed learning, driven by
strong intrinsic motivation and activation of psycholog-
ical adaptation mechanisms (Nguyen & Duong, 2022).
There are numerous approaches to understand-
ing the factors and mechanisms that contribute to the
development of teachers’ adaptive abilities. S. Mak-
symenko et al. (2021) emphasised the critical role of
psychological health as a key determinant in the pro-
cess of socio-psychological adaptation. Psychological
health, in their view, extends beyond the boundaries
of mental health and is intrinsically linked to spirit-
uality - namely, morality, humanity, and conscience.
Psychological health is defined as the harmonious in-
teraction between an individual’s psychophysiological,
mental, social, and spiritual subsystems. It represents
a multilevel structure encompassing biological, psy-
chological, mental, social, and spiritual dimensions
of personality functioning. As a dynamic, integrative
system, it ensures personal integrity and facilitates an
active lifestyle and effective self-realisation. At the bi-
ological level, psychological health ensures the coher-
ence of bodily functions; at the mental level, it includes
cognitive, emotional, and volitional well-being, mental
resilience, and behavioural self-regulation. At the social
level, it enables a person to maintain harmony with the
environment and with others. One of the key functions
of psychological health is self-regulation and maintain-
ing a dynamic balance between the individual and their
environment (Pavlyk, 2023). Under the conditions of
prolonged war - which poses a direct threat to life -
there has been a marked deterioration in the psycho-
logical health of the Ukrainian population. This decline
is largely a consequence of emotional burnout result-
ing from chronic stress. According to L.M. Karamush-
ka (2023), indicators of impaired psychological health
include chronic fear, anxiety, depression, excessive wor-
ry, emotional suppression, irritability, and outbursts of
aggression. These symptoms block the realisation of
personal potential and significantly lower quality of life.
Conversely, the general indicator of psychological
well-being is inner harmony, positivity, creative inspi-
ration, and the ability to engage in spiritual and mor-
al self-regulation. In the educational context, the psy-
chological health of a female teacher determines her
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readiness to support her students. When she is in a pos-
itive mental state, she is capable of inspiring and mo-
tivating her pupils. In contrast, a teacher’s pathogenic
emotional state tends to induce similar emotions in stu-
dents, which negatively affects the overall moral climate
of the classroom. The preservation of psychological
health as a foundation for a teacher’s adaptive potential
remains one of the most pressing socio-psychological
issues of our time. The purpose of this article was to ex-
plore the regularities governing the impact of psycho-
logical health on the socio-psychological adaptability of
female teachers in the face of current global challenges.

Materials and Methods

Based on a theoretical analysis, a structural model of
psychological health was developed, comprising four hi-
erarchical components: spiritual-meaning, social, men-
tal, and psychosomatic. Each component was operation-
alised through a set of dichotomous criteria, reflecting
both constructive and destructive manifestations. The
spiritual-meaning component encompassed such in-
dicators as moral self-reflection, optimistic worldview,
personal responsibility, and creative self-actualisation.
Its opposite traits included lack of self-awareness, pes-
simism, external locus of control, and unrealised crea-
tive potential. The social component was characterised
by social adaptability, decentration, benevolence, and
tolerance to frustration. In contrast, social maladapta-
tion, egocentrism, aggressiveness, and frustration in-
tolerance were identified as its antithetical indicators.
The mental component included cognitive flexibility,
emotional stability, self-control, and stress resilience.
Opposing traits were represented by rigidity, emotional
lability, weak volition, and neuroticism. The psychoso-
matic component comprised positive physical well-be-
ing, high activity levels, positive mood, and healthy life-
style habits. Its inverse manifestations were described
as poor physical condition, passivity, negative mood,
and harmful behavioural patterns.

According to the defined criteria, a set of psychodi-
agnostic scales was developed and integrated into
the “Personality Psychological Health” questionnaire,
which allowed for the assessment of each criterion, the
level of development of each component, and an inte-
grated psychological health index, determined by the
cumulative level of all components. The questionnaire
consisted of 160 items (five psychodiagnostic state-
ments for each criterion) (Pavlyk, 2023). For example,
the item: “I have a personal hobby that I devote a lot of
time to” corresponds to the scale “Creative Realisation”.
Participants were instructed as follows: “Please assess
your level of agreement with each statement: 0 - com-
pletely disagree; 1 - partially agree (sometimes true); 2 -
completely agree”. The validity of the author-developed
questionnaire was assessed using the cross-sectional
test-retest method. Correlation coefficients between
the first and second measurements ranged from 0.60

to 0.85 (p=0.001), indicating a high level of reliability.

The assessment of female teachers’ socio-psycho-
logical adaptability was conducted using the standard-
ised “Adaptability” diagnostic method, which made it
possible to determine their adaptive potential across the
following criteria: Behavioural Regulation, Communica-
tive Competence, Moral Normativity, and an additional
indicator - Suicidal Risk. An additional measure was in-
troduced to assess teachers’ readiness to teach world-
view-related content, using the following survey item:
“How prepared are you to talk to students about global
changes - to teach the material and respond to complex
questions?” Responses were recorded on a 10-point Lik-
ert scale (1= not at all prepared; 10 = fully prepared).

The classification of research results was based on
four levels of psychological health and socio-psycho-
logical adaptability: low, below average, above average,
and high. In 2023, an empirical study was conducted
involving 95 female teachers aged 19 to 66 from Kyiv
and Kremenchuk, Ukraine. At the time of the study, par-
ticipants had already experienced three consecutive
years of prolonged stress - two years of the COVID-19
pandemic, followed by one year of full-scale war. The
study was carried out through psychodiagnostic testing
in a mixed format (both online and offline).

Data analysis involved the calculation of percent-
age distributions. These were derived by computing
the proportion of respondents who demonstrated a
specific level of expression of the studied psychological
phenomena.

a*100%

x(%) = =5 (1)

where n denotes the total number of respondents and a
represents the number of respondents within a specific
level (low, below average, above average, or high).

To establish psychological patterns in the influ-
ence of female teachers’ psychological health on their
socio-psychological adaptability to global changes, the
empirical data were subjected to statistical analysis
using the method of correlation analysis. The study
identified statistically significant correlations between
indicators of psychological health and measures of indi-
vidual adaptive potential. The percentage distribution
of psychological health levels was reported in a prior
publication (Pavlyk, 2025). The study was conducted in
accordance with the ethical principles outlined in the
Declaration of Helsinki (2013). Participation in the re-
search was voluntary, and individual results remained
confidential. Participants were offered free psychologi-
cal consultations, which served as an incentive for their
engagement in the testing process.

The research was carried out in three stages:

Stage I (March-April 2023): Psychodiagnostic data
collection (testing).

Stage Il (May-June 2023): Data processing and sta-
tistical analysis.
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Stage III (June-July 2023): Psychological counsel-
ling sessions (optional).

Results and Discussion
Accordingto theresults ofthe study, more than one-third
of respondents demonstrated a high level of psycholog-
ical health, which creates favourable psychological con-
ditions for successful socio-psychological adaptation.
Nearly one-fourth of female educators had an above-av-
erage level of psychological health, while more than
one-third of participants showed below-average or
low levels of psychological well-being (Pavlyk, 2025).

27.5%

These findings suggest that at least one-third of female
teachers are in need of psychological support, as they
lack sufficient internal resources to effectively cope
with the challenges of modern life and the prolonged
stressors associated with war, instability, and system-
ic change. The percentage distribution of adaptive po-
tential levels (Fig. 1) shows that female educators were
nearly evenly distributed across the different levels of
adaptation to current conditions. This indicates a high
degree of variability in individual adaptation capacity,
reflecting both the strengths and vulnerabilities with-
in the educational community during crisis periods.

26.4%

24.2%

low level level below average

22.0%

above average level high level

Figure 1. Percentage distribution of adaptive potential levels among female educators

Source: compiled by the authors

However, it should be noted that the percentage
of well-adapted teachers is lower than the percent-
age of those who are fully maladjusted. The analysis
of the research results allows us to state that the most
stress-resistant, adaptive, and creative group is rep-
resented by female educators aged 25-9. Psychologi-
cal adaptation is most challenging for young teachers
due to underdeveloped behavioural self-regulation
and a lack of life experience. Hence, the conclusion: a
significant portion of female educators (almost half)
require psychological support to improve their level
of socio-psychological adaptation. This fact highlights
the relevance of developing psychological support

programs for professional and pedagogical activity,
which would promote the development of psychologi-
cal-adaptive mechanisms by strengthening the psycho-
logical health of female educators.

Through correlation analysis of the empirical data,
patterns were identified regarding the influence of
psychological health indicators on the specifics of so-
cio-psychological adaptation among female educators.
Significant positive correlations between personal
adaptive potential and the integral index of psycholog-
ical health, as well as all of its components, indicated
a strong interrelation between these two psychological
phenomena (Table 1).

Table 1. Correlation coefficients between indicators
of personal adaptive potential and indicators of psychological health

Indicators of socio-psychological adaptability
Psychological Health Indicators | Adaptive | Behavioural | Moral | Communicative | Suicidal | Readiness to teach
potential | regulation | normativity| competence risk worldview topics
Psychological health 0.68 0.69 0.48 -0.57 0.28
Spiritual-meaningful 0.60 0.58 0.46 -0.55 0.36
component
Social component 0.56 0.49 0.29 0.39 -0.38
Mental component 0.60 0.69 0.36 -0.57 0.23
Psychosomatic component 0.62 0.67 0.35 -0.56
Spiritually optimistic worldview 0.36 0.33 0.37 -0.24 0.35
Pessimistic worldview -0.54 -0.55 -0.40 0.64 -0.23
Unawareness -0.55 -0.49 -0.31 -0.36 0.35 -0.30
External locus of control -0.40 -0.34 -0.25 -0.25 0.29
Creative self-realisation 0.37 0.43 0.35 -0.46 0.32
Social maladjustment -0.55 -0.52 -0.48 0.57 -0.37
Egocentrism -0.38 -0.27 -0.35 -0.22
Benevolence 0.34 0.23 0.34
Aggressiveness -0.59 -0.41 -0.54 -0.36 0.30
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Table 1. Continued

Indicators of socio-psychological adaptability
Psychological Health Indicators | Adaptive | Behavioural Moral Communicative | Suicidal | Readiness to teach
potential | regulation | normativity| competence risk worldview topics
Frustration -0.56 -0.62 -0.32 0.43
Cognitive flexibility 0.45 0.53 0.40 -0.48 0.21
Rigidity -0.46 -0.41 -0.24 -0.31 0.42
Emotional control 0.42 0.51 0.36 -0.46
Emotional lability -0.57 -0.55 -0.26 -0.35 0.62
Self-control 0.40 0.55 -0.52 0.26
Weak will -0.55 -0.61 -0.30 0.49
Stress resistance 0.38 -0.35
Neuroticism -0.58 -0.67 -0.30 0.57 -0.22
Energy 0.47 0.57 0.33 -0.45
Lethargy -0.61 -0.76 -0.27 0.61
Activity 0.39 0.44 0.34 -0.37 0.21
Passivity -0.61 -0.53 -0.50 0.53 -0.23
Good mood 0.42 0.57 0.25 -0.56
Depression -0.54 -0.64 -0.33 0.7 -0.29
Healthy habits 0.33 0.37
Harmful habits -0.59 -0.53 -0.35 -0.36 0.44 0.28
Behavioural regulation 0.79 0.39 -0.64
Moral normativity 0.59 0.31
Communicative competence 0.76 0.39 0.31 -0.44 -0.22
Suicidal risk -0.62 -0.64 -0.44

Source: compiled by the authors

The most significant positive correlations of person-
al adaptive potential were observed with the following
indicators of psychological health: cognitive flexibility,
energy, positive mood, emotional control, self-regu-
lation, spiritually optimistic worldview, benevolence,
and healthy habits. Equally meaningful were the neg-
ative correlations between adaptive potential and such
indicators as: lethargy, passivity, depression, harmful
habits, neuroticism, frustration, egocentrism, aggres-
siveness, emotional lability, rigidity, weak will, pessi-
mistic worldview, lack of life awareness, external locus
of control, and lack of creative self-realisation. Based
on the analysis of correlation relationships, it was con-
cluded that all components of psychological health act
as determinants of socio-psychological adaptation. The
underdevelopment of any component of psychological
health results in the absence of a well-functioning psy-
chological self-regulation mechanism, which hinders
the process of psychological adaptation.

The analysis of correlations between indicators
of socio-psychological adaptability and indicators of
psychological health made it possible to identify key
psychological patterns of adaptation in female educa-
tors to global changes. The key indicator of personal
adaptive potential was behavioural regulation, which
showed the highest correlation coefficients with all
components of psychological health, particularly with
the following constructive traits: energy, activity, posi-
tive mood, self-control, stress resistance, cognitive flex-
ibility, creative realisation, and spiritually optimistic

worldview. These qualities correspond to the psycho-
logical, psychosomatic, and spiritual-meaning com-
ponents, and form the basis of personal psychological
self-regulation. Significant negative correlations of be-
havioural regulation were observed with lethargy, neu-
roticism, depression, frustration, weak will, emotional
lability, passivity, harmful habits, lack of life awareness,
and rigidity. These findings suggest that deficits in psy-
chological health lead to an undeveloped mechanism of
psychological self-regulation, which hinders an individ-
ual’s adaptation to new living conditions.

The leading functions in the process of socio-psy-
chological adaptation of female educators are per-
formed by cognitive flexibility, spiritually optimistic
worldview, self-control, positive mood, and energy. The
criterion of communicative competence was found to
be less dependent on psychological health, although
it demonstrated moderate correlations with its com-
ponents and individual indicators such as cognitive
flexibility, emotional control, social adaptability, benev-
olence, and activity. This allowed for the classification
of communicative competence as a secondary criteri-
on of socio-psychological adaptation in female educa-
tors. The criterion of moral normativity was found to
be largely independent of psychological health. It did
not correlate with either the spiritual-meaning or psy-
chological components, and showed only a slight asso-
ciation with the social component, indicating a minor
influence of moral norms on an individual’s social sta-
tus. A noteworthy pattern was the complete absence of
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correlation between moral normativity and behaviour-
al regulation, with only a minimal connection observed
between moral normativity and communicative com-
petence. This is understandable, given that pedagogical
education traditionally emphasises the development of
moral values and communication skills in future educa-
tors. However, the findings suggest that internalisation
of external moral rules alone does not ensure the full
formation of the psychological mechanism of behav-
ioural self-regulation.

Negative correlations of moral normativity were
found with aggressiveness, egocentrism, and the pres-
ence of harmful habits. This is consistent with theo-
retical expectations, as the adoption of moral norms
tends to restrain egocentric and aggressive behaviours
and supports the reduction of harmful tendencies.
The correlation analysis thus demonstrated that mor-
al normativity can serve as a suppressor of aggressive
tendencies, moderately influencing the restraint of ego-
centrism and harmful habits, but does not contribute
to the holistic development of the psychological mech-
anism of behavioural self-regulation. Based on the sta-
tistical analysis of empirical data, it can be argued that
moral normativity provides an individual only with
external behavioural guidelines for communicative ac-
tions. In contrast, it is the internal psychological mech-
anism of moral self-regulation that contributes to the
development of moral behaviour. Therefore, the forma-
tion of such a mechanism should be grounded not only
in the acquisition of external moral norms, but also in
the development of spiritual and moral values, which
subsequently become a core part of the personality and
ensure moral conduct during adaptation to new living
conditions. From this, we conclude that the internali-
sation of social moral norms is only partially related to
the state of an individual’s psychological health. Conse-
quently, for the optimisation of the socio-psychological
adaptation process, it is essential to cultivate intraper-
sonal spiritual-meaning determinants of psychological
self-regulation in future female educators.

It may be assumed that psychological health influ-
ences behavioural regulation primarily outside the so-
cial context. This assumption is supported by the find-
ing of only a weak correlation between psychological
health and moral normativity. Therefore, social support
in the adaptation process of female teachers to new life
conditions plays a secondary role, in comparison to in-
trapersonal factors. As a result, pedagogical education
should be based on a system of psychological interven-
tions aimed at the development of the female teacher’s
personality across all levels - from spiritual-meaning to
psychosomatic.

The suicidal risk indicator showed significant
negative correlations with the psychological and
spiritual-meaning components of psychological health.
Specifically, it was found that the intrapersonal basis
of suicidal risk includes depressiveness, pessimistic

worldview, emotional lability, social maladaptation,
neuroticism, weak will, passivity, lack of creative
self-realisation, frustration, and rigidity of personality.
Timely psychodiagnostics of these traits is essential for
identifying at-risk groups for suicidal behaviour, espe-
cially among women facing life challenges. Based on the
presented statistical analysis, it is hypothesised that the
development of psychological self-regulation - through
cultivating a spiritually meaningful outlook on life, fos-
tering an optimistic worldview, and achieving creative
self-actualisation - represents a psychological direction
for suicide prevention.

The confirmation of statistically significant correla-
tions between the adaptive potential indicators and all
criteria of psychological health provides a foundation
for the conclusion that the state of psychological health
determines an individual’s socio-psychological adap-
tation to new life conditions. An interesting finding is
that female teachers’ psychological readiness to teach
worldview-oriented material related to global changes
had a positive correlation only with the spiritual-mean-
ing component of psychological health - specifically
with life awareness and creative self-realisation. This
indicates the leading role of this component in the psy-
chological adaptation process of the educator. It was
also established that social maladaptation hinders the
female teacher’s ability to present worldview-relat-
ed content to students. The readiness to teach world-
view material and to respond to complex questions is
based on a mechanism of spiritual-psychological reg-
ulation, which develops through the actualisation of
spiritual-meaning qualities such as responsibility, opti-
mism, and creative fulfilment.

Hence, to develop psychological readiness for deliv-
ering worldview-oriented instruction, the teacher must
possess a clear self-awareness, an understanding of her
place in the world, a spiritually optimistic worldview,
be socially adapted, demonstrate personal responsibili-
ty, and avoid externalising blame. Based on the study, it
was found that the state of psychological health in female
teachers significantly influences their adaptation to new
life conditions. Most notably, psychological well-being
affects the development of self-regulation of behaviour
and serves as a protective factor against suicidal risk.

Correlation coefficients between indicators of
female teachers’ psychological health and their so-
cio-psychological adaptation are presented in Tables
2-3. The integrated indicator of psychological health
showed significant positive correlations with all meas-
ures of adaptive potential. The most pronounced pos-
itive correlations were observed with behavioural
regulation and communicative competence, while a
significant negative correlation was identified with
suicidal risk, confirming the determinative function of
psychological health in the process of psychological ad-
aptation. Among individual indicators, the most prom-
inent positive correlations with adaptive potential
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were found in cognitive flexibility, energy levels, and a
spiritually optimistic worldview. This leads to another
psychological pattern: flexible thinking, supported by
spiritual and psychosomatic energy potential, appears
to be the key psychological mechanism in the develop-
ment of adaptive capacities.

Of particular note is the presence of pathogen-
ic symptom complexes - destructive psychologi-
cal health criteria that are closely interrelated and

negatively correlated with the indicators of personal
adaptive potential. The first such symptom complex is
reflected in the significant inter-correlations between
neurotic traits such as neuroticism, emotional labili-
ty, depression, pessimism, lethargy, passivity, lack of
willpower, frustration, and aggression. These factors
significantly hinder the creative self-realisation of the
teacher and are negatively associated with adaptive
potential (Table 2).

Table 2. Significant correlation coefficients between indicators
of female teachers’ psychological health criteria

Indicators of psychological health
= > 1 a
Indicators of adaptive B % vz E Z |S5 s 8 £ § g g S5 o>
potential and psychological 2S£ S@5 3 T | o%5 8% B|E| g | & E | ® £5
health SGE8EEE 5| 5 |22 88| E| 8| S| v | 5| & |5%
s &8¢e & | % [ST|"S| & ||| 2|2 |82
c o oz g i g2 S o o [ o - [
Adaptive potential 0.68 0.36 -0.40| 0.21 | -0.55 -0.38| 0.34 | -0.59 -0.56 | 0.45
Behavioral regulation 0.68 -0.34| 0.25 | -0.52 -0.27| 0.23 | -0.41| 0.21 | -0.62 | 0.53
Moral normativity 0.68 -0.25 -0.35 -0.54
Communicative competence 0.68 0.37 -0.25 -0.48 -0.22| 0.34 | -0.36 -0.32| 0.40
Suicidal risk 0.68 | -0.24 0.29 |-0.33| 0.57 0.30 0.43 |-0.48
Spiritual-optimistic worldview | 0.42 0.38 | -0.33 | 0.32 |-0.28| 0.56 | -0.35| 0.30 | -0.28 | 0.61
Pessimistic worldview -0.60 | -0.53 0.32 | -0.39| 0.56 -0.28 | 0.33 | -0.21| 0.40 |-0.60
Self-reflection 0.28 0.45 0.33 0.41 0.56
Lack of awareness -0.58 | -0.26 0.24 | -0.22 | 0.52 0.31 0.42 0.49 |-0.23
Responsibility 0.27 -0.36 | 0.28 0.52 0.33 |-0.23| 0.45 0.22
Externality -0.50 -0.36 -0.26| 0.33 | -0.25| 0.40 | -0.28 | 0.40 |-0.25
Creative self-realisation 0.54 0.38 | 0.28 -0.30 | 0.29 0.48 | -0.26 | 0.44 | -0.35| 0.51
Lack of creative self- _060 | -0.41 |-0.28 | 0.26 | -0.66| 0.35 023 |-0.48| 0.40 | -0.39 0.33 -0.57
realisation
Social adaptation 0.51 0.44 | 0.41 | -0.22| 0.44 | -0.54 | 0.38 0.45 | -0.27 | 0.40 0.56
Decentration 0.30 0.32 | 052 | -0.26 | 0.29 -0.22| 0.52 |-0.35| 0.53 0.31
Egocentrism -0.49 | -0.28 0.33 -0.22 -0.30| 0.56 | -0.25| 0.57 |-0.22
Benevolence 0.47 056 | 0.33 |-0.25| 0.48 0.52 |-0.30 -0.52| 0.48 | -0.25| 0.53
Aggressiveness -0.55 | -0.35 | -0.23| 0.40 | -0.26 | 0.22 |-0.35| 0.56 |-0.52 -0.28 | 0.45 | -0.41
Tolerance 0.43 0.30 | 0.45 | -0.28 | 0.44 0.53 |-0.25| 0.48 | -0.28 -0.33| 0.46
Frustration -0.68 | -0.28 0.40 | -0.35| 0.36 0.57 | -0.25| 0.45 | -0.33 -0.47
Cognitive flexibility 0.62 0.61 | 0.22 | -0.25| 0.51 | -0.45| 0.31 |-0.22| 0.53 | -0.41 | 0.46 | -0.47
Rigidity -0.55 0.28 | -0.24 0.60 | -0.22| 0.44 | -0.14 | 0.59 | -0.31
Emotional control 0.68 0.42 | 0.25 | -0.21 | 0.48 | -0.46 | 0.29 |-0.39| 0.54 |-0.42| 0.45 | -0.47| 0.64
Emotional lability -0.64 | -0.26 0.28 | -0.37| 0.39 0.42 | -0.32| 0.52 | -0.25| 0.50 |-0.46
Self-control 0.65 0.38 | 0.31 |-0.45| 0.51 | -0.52 | 0.33 0.41 |-0.38| 0.40 | -0.45]| 0.60
Weak will -0.67 | -0.30 0.46 | -0.32| 0.48 0.28 0.36 0.50 |-0.37
Stress resistance 0.57 0.41 | 0.29 0.49 |-0.40| 0.31 |-0.23| 0.37 | -0.21 | 0.54 | -0.42| 0.61
Neuroticism -0.62 0.26 | -0.29 | 0.49 0.40 0.40 0.54 |-0.32
Energy 0.63 0.51 -0.38 | 0.45 | -0.42 -0.25| 0.40 |-0.28 | 0.25 | -0.39 | 0.53
Lethargy -0.63 | -0.24 0.38 0.37 0.35 0.40 0.53 |-0.46
Activity 0.59 0.51 0.21 0.56 | -0.55| 0.22 0.44 0.42 | -0.28 | 0.55
Passivity -0.62 | -0.34 0.37 |-0.33| 0.64 0.29 0.42 |-0.43
Positive mood 0.62 0.46 | 0.21 |-0.36| 0.47 | -0.43 | 0.27 |-0.25| 0.50 | -0.36 | 0.28 | -0.44| 0.67
Depressiveness -0.66 | -0.38 0.24 | -0.47| 0.56 0.22 | -0.36| 0.39 0.46 |-0.58
Healthy habits 0.54 0.40 -0.24| 0.28 | -0.32 | 0.26 | -0.41| 0.39 |-0.44| 0.32 | -0.37| 0.44
Harmful habits -0.62 0.31 |-0.28 | 0.47 0.41 0.49 0.50 |-0.29

Source: compiled by the author
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In contrast to the aforementioned negative traits,
such indicators of psychological health as energetic
disposition, activity, positive mood, cognitive flexibility,
stress resistance, emotional and behavioral self-control
also show strong intercorrelations and have significant
positive correlations with indicators of the individual’s
adaptive potential (Table 3). These correlations point

to a psychological regularity: the higher the level of
psychological health (including cognitive flexibility,
self-control, energy, optimism), the more capable a fe-
male teacher is of adapting to new, complex living con-
ditions. Conversely, the more neurotic, passive, depres-
sive, pessimistic, aggressive, or rigid a female teacher is,
the lower her adaptive potential.

Table 3. Significant correlation coefficients of female teachers’ psychological health indicators

Indicators of Psychological Health
° = = g 0
Indicators of adaptive - 'E :T_.';“ ° % _E 5 . - § § ﬁ %
potential and £ o = E IS o & £ S £ < 2 <
psychological health =) e g 9 = 2 ° 2 = 0 2 0 Z | 2
2| s % 2|z |35 & % £|35|£8 35 ¢
o g w0 i} o 2 2 e e <
E | & = | 5 o T
Adaptive potential -0.46| 0.42 | -0.57 | 0.40 | -0.55| 0.21 |-0.58| 0.47 | 0.39 | -0.61| 0.42 | -0.54| 0.33 | -0.59
Behavioral regulation -0.41| 0.51 |-0.55| 0.55 | -0.61| 0.38 | -0.67 | 0.57 | 0.44 | -0.53| 0.57 | -0.64| 0.37 | -0.53
Moral normativity -0.24 -0.26 -0.22 -0.35
Communicative 031 0.36 | -0.35 -0.30 -0.30| 033 | 0.34 | -050| 0.25 | -0.33 -0.36
competence
Suicidal risk 0.42 | -0.46 | 0.62 | -0.52| 0.49 |-0.35| 0.57 | -0.45|-0.37 | 0.53 | -0.56 | 0.71 0.44
Spiritual-optimistic 0.42 | -026 038 |-0.30| 0.41 051 | 0.51 |-0.34| 0.46 | -0.38 | 0.40 | -0.20
worldview
Pessimistic worldview 0.31 |-0.45| 0.54 | -0.53| 0.49 | -0.32| 0.37 | -0.47|-0.56| 0.52 | -0.55| 0.61 | -0.37| 0.38
Self-reflection 0.35 | -0.29 | 0.41 | -0.34| 0.51 0.54 -0.26 | 0.45 | -0.25| 0.37 | -0.31| 0.54
Lack of awareness 0.25 0.31 0.29 0.21 0.21
Responsibility 0.28 | -0.21| 0.28 | -0.45| 0.46 0.26 | -0.38 0.37 | -0.36| 0.24 | -0.24| 0.31
Externality -0.24| 0.48 | -0.37| 0.51 | -0.32| 0.49 |-0.29 | 0.45 | 0.56 | -0.33 | 0.47 | -0.47| 0.28 | -0.28
Creative self-realisation | 0.32 | -0.51 | 0.50 | -0.46 | 0.36 | -0.49 | 0.38 | -0.49|-0.56 | 0.43 | -0.51 | 0.55 0.38
Lack f:fhr::ttl';’s self- 053 |-0.39 | 053 |-0.28 | 0.51 0.42 | 0.53 |-0.38| 0.46 | -0.36| 0.27
Social adaptation -0.46| 0.39 | -0.52| 0.48 |-0.40| 0.49 | -0.42|-0.55| 0.64 | -0.43| 0.56 | -0.32| 0.47
Decentration 0.29 0.33 0.31 0.22 0.27 0.26
Egocentrism 0.60 | -0.39 | 0.42 0.28 | -0.23 | 0.40 | -0.25 -0.25| 0.22 | -0.41| 0.41
Benevolence -0.22 | 0.54 | -0.32| 0.41 0.37 0.40 | 0.44 0.50 | -0.36| 0.39
Aggressiveness 0.44 | -0.42| 052 |-0.38| 0.36 | -0.21 | 0.40 | -0.28 0.29 | -0.36 | 0.39 | -0.44| 0.49
Tolerance 0.45 | -0.25| 0.40 0.54 0.25 | 0.42 0.28 0.32
Frustration 0.59 | -0.47| 0.50 |-0.45| 0.50 | -0.42| 0.54 | -0.39 | -0.28 | 0.42 | -0.44| 0.46 | -0.37| 0.50
Cognitive flexibility -0.31| 0.64 | -0.46| 0.60 | -0.37| 0.61 |-0.32| 0.53 | 0.55 |-0.43| 0.67 | -0.58| 0.44 | -0.29
Rigidity -0.50| 0.62 | -0.21| 0.26 |-0.23| 0.45 | -0.33 -0.38| 0.51 | -0.30| 0.38
Emotional control -0.50 -0.60 | 0.57 | -0.32| 0.56 |-0.47| 0.50 | 0.54 | -0.30| 0.69 | -0.57 | 0.47 | -0.31
Emotional lability 0.62 | -0.60 -0.51| 0.38 | -0.35| 0.58 | -0.48|-0.44| 0.40 | -0.58| 0.67 | -0.29 | 0.44
Self-control -0.21| 0.57 | -0.51 -0.59 | 0.52 | -0.47| 0.54 | 0.45 |-0.50| 0.62 | -0.50| 0.35 | -0.39
Weak will 0.26 | -0.32| 0.38 | -0.59 -0.25| 0.56 | -0.47 | -0.36| 0.63 | -0.42| 0.44 | -0.32| 0.66
Stress resistance -0.23| 0.56 | -0.35| 0.52 | -0.25 -0.35| 0.45 | 0.52 |-0.33| 0.42 | -0.35| 0.31
Neuroticism 0.45 | -0.47| 0.58 | -0.47| 0.56 | -0.35 -0.43| -0.31| 0.48 | -0.45| 0.64 | -0.23 | 0.59
Energy -0.33| 0.50 | -0.48| 0.54 | -0.47| 0.45 | -0.43 0.65 | -0.51| 0.69 |-0.54| 0.35 | -0.39
Lethargy 0.52 | -0.43| 0.60 |-0.44| 0.56 | -0.32| 0.69 | -0.59 | -0.37| 0.44 | -0.53 | 0.66 |-0.30| 0.54
Activity -0.20| 0.54 |-0.44| 0.45 | -0.36| 0.52 | -0.31| 0.65 -0.57| 0.55 | -0.50| 0.38 | -0.31
Passivity -0.30| 0.40 |-0.50| 0.63 | -0.33 | 0.48 | -0.51 | -0.57 -0.42| 0.45 | -0.29 | 0.59
Positive mood -0.38| 0.69 | -0.58| 0.62 | -0.42| 0.42 | -0.45| 0.69 | 0.55 | -0.42 -0.70 | 0.41 | -0.41
Depressiveness 0.51 | -0.57 | 0.67 |-0.50| 0.44 | -0.35| 0.64 | -0.54|-0.50| 0.45 | -0.70 -0.28 | 0.45
Healthy habits -0.30| 0.47 | -0.29 | 0.35 | -0.32| 0.31 | -0.23| 0.35 | 0.38 | -0.29 | 0.41 | -0.28 -0.35
Harmful habits 0.38 | -0.31| 0.44 | -0.39 | 0.66 0.59 | -0.39 | -0.31 | 0.59 | -0.41| 0.45 | -0.35
Source: compiled by the author
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The second symptom complex is associated with
egocentrism, which demonstrated strong correlations
with rigidity, aggressiveness, emotional lability, neu-
roticism, harmful habits, externality, and lack of life
awareness. Egocentrism had a negative impact on both
the psychological and spiritual-meaning components
of psychological health, as well as on the individual’s
adaptive potential. In particular, a negative correlation
was observed between egocentrism and the teacher’s
moral normativity, behavioural self-regulation, and
communicative competence. Based on the analysis of
correlation links, it can be stated that egocentrism is a
central pathogenic trait that hinders both the develop-
ment of adaptive capacities and the harmonisation of
an individual’s psychological health. Therefore, over-
coming egocentrism through the development of de-
centration is a foundational aspect of conscious self-de-
velopment, especially during crisis periods and in the
process of adapting to new life circumstances. Another
important personality characteristic that hinders adap-
tation is stress intolerance - a high level of frustration
tension in complex social situations. The indicator of
frustration showed strong correlations with rigidity,
egocentrism, neuroticism, weak willpower, aggressive-
ness, externality, and pessimism. Frustration, which is
a consequence of stubbornness and cognitive rigidity,
negatively affected all components of the individual’s
adaptive potential and contributed to the development
of suicidal risk in difficult life circumstances.

It was revealed that there is a reciprocal influence
between pronounced egocentrism and frustration in-
tolerance. In contrast, the opposite quality - frustration
tolerance - demonstrated strong positive correlations
with all components of psychological health, particu-
larly with stress resilience, cognitive flexibility, and
activity. Based on this, the conclusion was drawn that
the effect of self-regulation in situations of frustration
is ensured through a strong association of this quality
with spiritualmoral regulatory mechanisms: self-re-
flection, decentration, benevolence, and responsibili-
ty. Psychological adaptation of female teachers to war
conditions therefore requires overcoming egocentrism
through the development of decentration, responsibil-
ity, self-reflection, and cognitive flexibility. An equally
noteworthy correlation pattern was observed for the
criterion of psychological health referred to as creative
selfrealisation. It demonstrated positive correlations
with a system of positive cognitive-emotional-volition-
al qualities (cognitive flexibility, selfcontrol, stress re-
silience, activity, benevolence, positive mood, and vig-
our), which also influenced female teachers’ readiness
to teach worldviewrelated content to their students.
Conversely, creative nonrealisation negatively affected
the psychological and psychosomatic components of
psychological health, reduced behavioural regulation
and communicative competence, and contributed to
the development of emotional lability, aggressiveness,

pessimism, and suicidal risk. Therefore, one of the ef-
fective directions for actualising the adaptive potential
of female teachers is the development of cognitive flexi-
bility through their involvement in creative activity and
actualisation of their creative abilities.

The negative effect of externality on adaptive abil-
ities is also of particular interest. Correlation analysis
showed that an external locus of control reduces the in-
dividual’s adaptive potential, in particular - behaviour-
al regulation, moral normativity, and communicative
competence - substantially deteriorates psychological
health, and promotes increased weak will, aggressive-
ness, and frustration in problematic social situations.
In contrast, the opposite personal quality - responsi-
bility - showed positive correlations with decentration,
selfreflection and benevolence, which contribute to the
development of stress resilience and frustration toler-
ance. Based on the conducted empirical study, a set of
psychological regularities was identified. It was estab-
lished that the higher the level of psychological health
of a female teacher - particularly her cognitive flexibil-
ity, selfcontrol, vigour, and optimism - the greater her
capacity to adapt to new conditions of existence. Con-
versely, female teachers characterised by heightened
neuroticism, depressiveness, pessimism, aggressive-
ness, and rigidity demonstrated a significantly lower
potential for adaptive functioning.

In the process of developing psychological read-
iness to teach worldviewrelated content, the leading
function was performed by the spiritual-meaning com-
ponent of psychological health and by the teacher’s
cognitive flexibility. Egocentrism was found to be the
central pathogenic personality characteristic that hin-
dered both the development of adaptive abilities and
the harmonisation of psychological health: the higher
the level of egocentrism, the more difficult it was for
an individual to adapt to new life conditions. Stress in-
tolerance impeded the actualisation of adaptive poten-
tial in female teachers and contributed to suicidal risk
under difficult life circumstances. Psychological health
was found to influence behavioural regulation predom-
inantly outside the social context, as moral normativ-
ity - i.e,, adherence to social moral norms - did not
ensure the development of behavioural selfregulation.
The effect of selfregulation in complex social situations
was provided by a set of spiritual regulators based on
the unity of selfreflection, decentration, responsibility,
benevolence, and optimism combined with volitional
selfcontrol and cognitive flexibility.

Analysis of the correlation patterns allowed us to
conclude that the determinants of developing the adap-
tive potential of female teachers are the combinations
of spiritual-moral qualities and emotional-volition-
al qualities, which constitute the foundations of the
mechanism of psychological selfregulation. In contrast,
the determinants of sociopsychological maladaptation
are predominantly pathogenic emotional states and
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volitional deviations of the personality. Thus, the statis-
tical analysis of the empirical data confirmed that psy-
chological health is the basis for the development of the
individual’s adaptive potential.

Certain aspects of the influence of psychological
health on the state of a teacher’s socio-psychological
adaptation find support in contemporary scientific re-
search. Many scholars focus attention on psychosomat-
ic factors - such as endurance, vigour, positive mood,
and a healthy lifestyle. Negative psychosomatic influ-
ences include harmful habits, poor nutrition, mental
exhaustion, harsh working conditions, a sedentary life-
style, and loneliness (Voznyuk, 2021). S. Hrabovska et
al. (2024) emphasised that during wartime, the prima-
ry integrator of an individual’s adaptive resources is
the ability to engage in somatic self-regulation. In the
context of the present study, these findings confirm the
conclusion that the psychosomatic component plays a
significant role within the structure of psychological
health, as the research results demonstrate the posi-
tive impact of such factors as physical activity, vigour,
a positive emotional state, and healthy habits on the
actualisation of adaptive potential. Researchers classify
the adaptive resources of the individual as encompass-
ing psychological mechanisms - cognitive, emotional,
and volitional - which correspond to the psychological
component of psychological health in the present study.
Disharmony within this component tends to manifest
in the form of anxiety, conflict-proneness, and loss of
self-control. M. Yildirim & G. Arslan (2020) examined
emotional balance and identified affective stability and
volitional resilience as mechanisms that support psy-
chological well-being during life’s challenges. The acti-
vation of one’s own psychological resources - intellec-
tual, emotional, and volitional - is fundamental to the
psychological adaptation of individuals involved in the
educational process under wartime conditions.

It has also been statistically demonstrated that psy-
chological flexibility fosters an optimistic outlook and
enhances adaptive capacities in educators. Y.-F. Luo et
al. (2021), in their study of the phenomenon of subjec-
tive well-being, confirmed that positive emotions re-
duce levels of anxiety. Within the framework of the psy-
chological health model presented in this study, these
findings convincingly reinforce the conclusion that the
psychological component of psychological health un-
derpins self-regulation and plays a determinative role
in the development of behavioural regulation within
the adaptive potential of the individual. A substantial
body of research has experimentally demonstrated
that teachers’ psychological well-being and the effec-
tiveness of pedagogical activity during wartime are sig-
nificantly influenced by social qualities. I. Popovych et
al. (2022), examining dispositional predictors of psy-
chological well-being, emphasised that openness to ex-
perience and extraversion serve as the foundation for
psychological well-being under martial law conditions,

as these traits facilitate the restructuring of individuals’
adaptive resources under chronic stress.

Y. Kashpur & I. Roienko (2023) explored the rela-
tionship between psychological defense mechanisms
and personality traits. Their research found that regres-
sion is positively associated with extraversion, neuroti-
cism, openness to experience, and agreeableness; com-
pensation correlates with extraversion, neuroticism,
and agreeableness; projection is linked to extraversion;
intellectualisation correlates with self-control; and ex-
traversion itself is associated with a general tendency
to employ defense mechanisms. These psychological
defense mechanisms, which support adaptation to new
life conditions, are closely related to personality traits
that reflect the criteria of the social component of psy-
chological health. L.V. levtushenko (2023) emphasised
the importance of adequate social relationships as a
crucial factor of psychological well-being. These find-
ings align with the conclusions presented in the current
study, particularly the role of the social component of
teachers’ psychological health in shaping their commu-
nicative competence, which is a key element of their
adaptive potential.

Numerous researchers have concluded that
spiritual and meaning-making factors play a leading
role in the development of a teacher’s adaptive po-
tential - particularly life meaningfulness, personal
self-actualisation, and emotional balance. S. Rostami et
al. (2023) focused on responsibility as a key factor in
enhancing teachers’ adaptability, as it fosters the ability
to consciously shape one’s own motivation. In contrast,
the main contributors to learned helplessness in con-
temporary educators include depressiveness and a lack
of subjective control over events in professional life.
Indeed, external locus of control and depressiveness,
as markers of deficiencies in the spiritual and mean-
ing-making component of psychological health, hinder
the actualisation of adaptive potential.

Internal factors of teacher burnout include emo-
tional rigidity, low work motivation, and an unwill-
ingness to self-improve (Vargata et al, 2021). These
conclusions are fully supported by the findings of the
present study, as spiritual-meaning-related criteria of
psychological health are identified as primary deter-
minants of the development of behavioral self-regula-
tion. N.M. Savielieva et al. (2023) argue that teachers’
responses to stressful situations should be grounded
in spiritual and moral values, as harmonious teacher
behavior reflects their inner spiritual position. This
strongly supports the significance of the spiritual and
meaning-making component of psychological health in
the actualisation of adaptive potential, confirming its
hierarchically dominant role within the overall struc-
ture of psychological health.

According to B. Misiak et al. (2025), an effective
factor in mastering adaptive coping strategies in chal-
lenging social situations is the presence of personal
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dispositions, which reflect the content of the individ-
ual’s spiritual-meaning-based structures. This finding
supports the existence of a deterministic relationship
between the spiritual and social components of psy-
chological health: the social component (i.e., the ability
to behave constructively in difficult social situations) is
determined by the spiritual one (values, attitudes, and
dispositions). I. Voznyuk (2021) emphasised that psy-
chological conditions for the actualisation of a person’s
adaptive potential include the development of self-reg-
ulation through the formation of responsibility and an
active life position. This supports the findings of the
current study, which posits that the foundation of psy-
chological adaptation lies in self-regulation, rooted in
spiritual and moral qualities, combined with cognitive
flexibility and willpower.

Similarly, O. Shportun et al. (2024) identified the
following components of socio-psychological adapta-
tion during wartime: conative, cognitive, emotional,
and motivational. These studies contributed to a more
comprehensive understanding of the mechanisms
behind the realisation of an individual’s adaptive po-
tential. Moreover, psychological research consistently
confirms that the development of adaptive abilities in
teachers is largely ensured through holistic personal
development. Based on the data obtained, the article
presents a new, evidence-based perspective on the is-
sue of teachers’ psychological health, viewing it as a
complex construct that integrates spiritual, social, psy-
chological, and somatic dimensions of personality. A
close interrelation was demonstrated among various
components of psychological health - such as cognitive
flexibility, self-control, emotional stability, optimism,
and the spiritual-meaning-making component - and
their impact on teachers’ adaptive potential.

It was found that a high level of psychological health
facilitates successful adaptation to rapidly changing
professional environments, whereas traits like rigidity,
neuroticism, and egocentrism limit an individual’s ca-
pacity to overcome difficulties. Thus, the holistic nature
of teachers’ psychological health was confirmed, and
its crucial role in ensuring the harmonious functioning
of personality in both professional and social contexts
was underscored.

resources - psychological health, resilience, mean-
ing-making ability, and spirituality - play a decisive role.

The research findings confirmed that the develop-
ment of adaptive potential in female educators is not
only a prerequisite for their individual well-being, but
also a crucial element of Ukraine’s societal resilience
in the face of global challenges. Psychological health
serves as the foundation of personal stability in situ-
ations of socio-economic, political, and environmental
crises. It is structured across four interrelated com-
ponents: spiritual-meaningful, social, psychological,
and psychosomatic. Empirical results revealed that
22.0% of respondents are well-adapted to current
conditions, whereas 27.5% of teachers show marked
socio-psychological maladaptation and are in need of
psychological support.

Statistical analysis allowed the identification of
a key psychological regularity: the higher the level of
psychological health in a female teacher, the more ca-
pable she is of adapting to new life conditions. Con-
versely, individuals exhibiting neuroticism, depression,
pessimism, aggressiveness, and rigidity demonstrated
significantly lower adaptive capacity. The study con-
firmed that psychological health is the core foundation
of a person’s ability to adapt to global change. The main
contributors to the development of adaptive capabili-
ties were spiritual and moral qualities, combined with
willpower, cognitive flexibility, and vital energy, which
together determine the effectiveness of psychological
self-regulation mechanisms. In contrast, maladaptive
tendencies stem from pathogenic emotional states and
volitional deviations, often present in individuals with
impaired psychological health. Thus, ensuring psycho-
logical well-being is critical not only for professional
functioning but also for personal resilience and emo-
tional balance. Future research directions include the
development of comprehensive psychological support
systems (training programs, lectures, consultations,
and community events) aimed at enhancing female
teachers’ socio-psychological adaptability. These ef-
forts should focus on harmonising psychological health,
fostering creativity, building stress resilience, and de-
veloping healthy lifestyle habits.
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AHOTAILifA. YKpaiHCbKe CyCIiJIbCTBO mepebyBa€e y cTaHi TpaHchopMaliil Ta 3HAYHUX COLiaIbHO-eKOHOMIYHUX
i moJMTUYHUX 3MiH, 3yMOBJIEHUX BILJIMBOM IJI06a/Ii3alliiHUX MpOILeciB, eKOHOMIYHOI HecTabiJbHOCTI, BiliHH,
MirpaniiHux pyxiB. /1A nejaroriyHoi CHiJIBHOTH, IO NpeJCTaBJeHa NepeBaXKHO KiHKaMH, AKi NMOEAHYIOTb
KiZbKa coljiaibHUX poJsielt — mpodeciiiHy, ciMeiiHy, KOMYHIKaTHBHO-IPOMa/ICbKY, HEMUHYYHUM I1OCTaJIO0 3aB/aHHSA
KOHCTPYKTHBHOI aZiantanii 10 HOBUX CBITOBUX peasiil. MeToo cTaTTi 6y/10 BUCBITJINUTH pe3y/IbTaTH eMIIIPUYHOTO
JLOCJTi/PKeHHs] 1 BCTAHOBUTH 3aKOHOMIiPHOCTI BILJIMBY IICHXOJIOTIYHOI'O 3/10pOB’Sl MeJaroriB-)kKiHOK Ha CTaH IX
CoLia/IbHO-NICUXOJIOTIYHOI aZjlallTOBAHOCTI [0 CBITOBUX 3MiH. Y JOCJi/I)KEHHI 3aCTOCOBYBaJ/IMCA TaKi MeTOAU:
AHKeTYBaHH{, [ICUXOJ1arHOCTUYHEe TeCTyBaHHS, aHaJi3 eMIIipUYHUX JaHUX LIJIAXOM MOPIBHAHHA BiJICOTKOBUX
MMOKA3HUKIB, KOpeJsiiHOTo aHasi3y. Pe3ysnbraTu mociimkeHHs moBes, mo 22,0 % memaroriB-XiHOK Jo6pe
aJIanTOBAHI [10 CydacHUX YMOB, y 26,4 % - piBeHb afjanTallii BUIU 3a cepeiHil, 24,5 % BUUTENIbOK BiJ4YBAIOTh
YaCTKOBY Ae3ajanTariio, 27,5 % - Bi[uyBaroTh BUPXKEHY COLlia/IbHO-IICUXOJIOTIYHY Ae3aJanTallito i HoTpebyoTh
MICUXO0JIOTi4HO] 0TTOMOTH. 3a pe3y/ibTaTaMU aHaJsli3y KopessiliiHHX 3B's13KiB 3p06JIeHO BUCHOBOK: IICUX0JIOT{4HE
3/10pOB’sl BU3HAYa€ KOHCTPYKTHUBHICTD MPOILIeCy aZjanTallii 0COGUCTOCTI 10 HOBUX YMOB. Ha OCHOBI CTaTUCTUYHOTO
aHaJsli3y JJaHUX BCTAHOBJIEHO IICHXOJIOTIYHY 3aKOHOMIpHICTh: YMM Kpallle MCUXO0JIOTiYHe 3/J0pOB’Sl Yy BUUTES-
KIHKM, TUM OiJbII BOHA 3JlaTHa A0 afamnTalii o HOBHUX YMOB; a YMM OiJbIl HEBPOTHUYHOIO, JENPECUBHOM,
MeCUMiCTUYHOI0, arpeCUBHOI0, PUTITHOI € MeAaror-KiHka, TUM MEHIIWH MOTeHLias aJlalTUBHUX 3/i0HOCTeN
BoHa Ma€. CTaTUCTUYHUH aHaUTi3 [IOBiB, 1[0 MCUXOJIOTIYHUM MiAIPYHTAM aKTyastisanii afjantaniiHux 34i0H0CTel
neJjarora->xiHKy € MO€JAHaHHA AYXOBHO-MOPAJbHUX KOCTEN 3 BOJIEK, THYUYKICTIO MUCJIEHHS Ta €HEPrikHICTIO.
[IpoBeseHe AOCTimKEeHHS MiTBEPAUIO BUCHOBOK, 1[0 MCHUXOJIOTiYHE 3/[0POB’S BU3HAYaA€ 3/]aTHICTh mejarora-
KIHKHU [0 KOHCTPYKTUBHOI camMopeaJii3anil Ta ICUxoJ/10riqyHol ajganTanil B couiyMi

RiouoBi cj1oBa: ncuxika; BUMTei; JyXOBHICTh; MOBEJiHKOBA PEryJsllis; KOMyHIKaTUBHA KOMIIETEHTHICTh;
MoOpaJibHa HOPMAaTUBHICTb
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